
Montville Public Schools, February 26, 2019

www.upthebarconsulting.com Susana Matos-Kruck

Academic Language Objectives
Day 3



Goals for Today

To provide guided practice and application opportunities to
administrators on how to write, assess and provide
feedback to teachers on language objectives.



What are language objectives?

1. Language objectives answer the question, what language do 
students need to complete a particular task?

2. Language objectives are connected to state standards.
3. Language objectives are measurable. When identifying 

language objectives, teachers consider how students can 
demonstrate their achievement of the objectives when 
reading, writing, speaking, and listening. 

4. Language objectives help teachers deliver lessons that 
support all learners to bridge basic interpersonal 
communication skills (BICS) to cognitive academic language 
proficiency (CALP)





Brick

Mortar

Building





How to Create an Academic Language Objective

1. Create a Content Objective
2. Choose a Function (found in content objective)

3. Decide which academic language to teach
4. Decide on the language domain
5. Identify the instructional supports



Step #1 - Create a Content Objective

1. Identify where you are in your content area 
scope and sequence or pacing guide; or which 
thematic unit, mini-unit, lesson, or mini-lesson 
you are on

2. Browse the texts* . Know your content. If you 
skip this, the subsequent steps will fall apart. 

3. Identify the Common Core/NJ Content 
Standards that best fits the direction of the 
learning goals you will compose for your 
students. 



Step #2  
Choose a 
function

Matches your 
content objective 

function!



Step #3 – Which academic language? 

● Noticing – “What do I notice about my students’ written and 
oral language needs?”

● Forecasting – “What language do students need in order to 
engage with the content concepts?” Backward 

design!



Step #3– Decide on the level of academic language
VERY IMPORTANT***

Bricks
● Subject specific vocabulary

● Found in bold face print in 

the text

● Taught at the WORD level:

➢ Phonology – how words 

sound

➢ Semantics – What 

words mean

➢ Morphology – parts of 

words

Mortar
● General utility vocabulary

● Used to construct 

sentences and 

paragraphs, and to 

engage in an academic 

conversation.

● Taught at the SENTENCE 

level:

➢ Syntax – how words 

belong together

Building
● Bricks plus Mortar = 

longer texts = Buildings

● Taught at the 

DISCOURSE* level:

➢ Genre – type of text

➢ Pragmatics – knowing 

how and when to use                

different types of text 

(genre in action)



Step #4: Language domains: Decide which domains

● Speaking (orally)
● Listening
● Writing
● Reading



Step #5  
Identify 
Supports – this 
will determine 
your delivery 
and 
strategies









Word-level: SWBAT ___________ (function & domain )  using ____________ (vocabulary, 
or phonological/morphological topic), such as ____________ (examples of language 
structure), with the support of _____________ (supports).

Sentence/syntax-level: SWBAT ___________ (function & domain)  using
____________ (language structure/syntax), such as ____________ (examples of 
language structure), with the support of _____________ (supports).

Discourse-level: SWBAT ___________ (function & domain)  in ____________ (language 
genre), with the support of _____________ (supports).

Step #6 Write an academic language objective



● SWBAT explain in writing (how bats are different from other mammals) 
using vocabulary such as herbivore, frugivore, and insectivores with the 
support of sentence frames.  

● SWBAT explain orally using correct stress for words like herbivore, 
frugivore, and insectivore with the support of an audio recording created 
with a partner.

● SWBAT identify through reading using the suffix –ivore for words like 
herbivore, frugivore, and insectivore with the support of flashcards in my 
team.

Step #6 –Write an academic language objective

Word-level: SWBAT ___________ (function& domain)  using ____________ (vocabulary, 

or phonological/morphological topic), such as ____________ (examples of language 
structure), with the support of _____________ (supports).



• SWBAT summarize in writing (how bats contribute to pollination)
using ordinal numbers such as first, second, third with the support of 
a word wall.

• SWBAT compare through writing (per capita consumption of India 
and Canada) using comparative language such as greater than, less 
than, as ______ as with the support of sample sentences.

Step #6 –Write an academic language objective

Sentence/syntax-level: SWBAT ___________ (function & domain)  using
____________ (language structure/syntax), such as ____________ (examples of 
language structure), with the support of _____________ (supports).



Step #6 –Write an academic language objective

• SWBAT describe (how bats disperse seeds) in an organized oral 
presentation with the support of a cycle diagram.

• SWBAT orally compare (per capita consumption patterns) using 
comparative adjectives and sentence starters with the support of 
peers in a group discussion. 

Discourse-level: SWBAT ___________ (function & domain)  in ____________ (language 
genre), with the support of _____________ (supports).



Word-level: SWBAT ___________ (function & domain )  using ____________ (vocabulary, 
or phonological/morphological topic), such as ____________ (examples of language 
structure), with the support of _____________ (supports).

Sentence/syntax-level: SWBAT ___________ (function & domain)  using
____________ (language structure/syntax), such as ____________ (examples of 
language structure), with the support of _____________ (supports).

Discourse-level: SWBAT ___________ (function & domain)  in ____________ (language 
genre), with the support of _____________ (supports).

Step #6 Write an academic language objective


